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In 2025, ALL SIG is celebrating its 5th anniversary. With 20255, ALL SIGIFFRIS5AFEZMZ £9, JALTHASD
renewed trust from JALT, we will continue to provide a HIcEEZB T e FZEEN VI -V TiRE
resource and opportunity to help teachers and learners BRBEZBEITZLOHODVY —REEREZREBELUREITE
create inclusive learning environments. We will focuson 9, 5|Z iR ESIGERIEA XY NOREICEAL, D
organizing SIG-related events and collaborating with JALT SIGPEEEEHELTA VY I—> T2
other JALT SIGs and chapters on developing an inclusive 7« OBEICEIDHATWEET, SEEDHALL LIFTE
community. In addition, we’re pleased to announce the FEDERBEELETOCEERELE L. SEICIGE

second round of the ALL LIFT Scholarship, with ZNZRABLET, RAGEDEAZHEL T, ALL SIG
applications opening this summer. We hope this next OEEN, AT 2T DI S5KRZAICDBRAB I &
phase will further strengthen the work and community of  ZFE> TWX T,

the ALL SIG.

One of our SIG officers presented at the ETJ Tokyo Expo  $HF2HICld. SIGRED— ANRR THES NICETIE
2025 in Tokyo this February. In March, we sponsored the RIF ZA/R2025THREXZITWE Uz, 3BICIE. SPINZE
SPIN Student Research Symposium 2025. The EWFRY VIRY D L2025 %IBUE Ufce SBIFFIOH
atmosphere was welcoming, and participants actively BREEKT. SMEIEERGERICSML TWE U,



engaged in discussions. We plan to continue seeking
opportunities to collaborate with other SIGs and chapters

throughout the year.

In addition to other SIG-related events planned for this
year, we plan to continue providing opportunities for
members to connect with each other and with officers,
both online and in person. We hope this will increase
opportunities for you to share your thoughts, experiences,
and ideas with the SIG. We'll share details about our next

members’ event as soon as they’re available.

| am happy to communicate with ALL SIG members in
any way | can. We are looking for more volunteers who
are interested in sharing their experiences with students
who have special educational needs. If you are interested
in being part of this, please send us a message. The best
way to reach me is through the contact form on the JALT
website:

https://jalt.org/groups/sigs/accessibility-language-learning

| hope that ALL SIG will become a valuable resource for
supporting students with special educational needs in the

classroom. Thank you again for joining us.

Ryota Moriya, ALL SIG President
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Inaugural LIFT Scholarship Cohort Reflections: Supporting Growth

in Accessibility Education
LIFTRZEE 14 DIRD iR

Introduction

In August 2024, the Accessibility in Language Learning
(ALL) SIG was proud to launch the LIFT Scholarship to
support members in taking courses related to
accessibility and inclusion in education. These
scholarships helped four dedicated educators deepen
their understanding of inclusive practices and apply what
they learned in their classrooms, research, and
professional settings. Recipients enrolled in one or both
of the following courses: the UDL Mindset credential
series offered by CAST or the University of Cape Town’s
Disability Inclusion in Education course, available on
FutureLearn. We're pleased to spotlight the reflections of
the first cohort of LIFT Scholarship recipients: Tina
Brown, David LaHeist, Hidayat Polim, and James

Taylor.
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What motivated you to apply for the ALL LIFT
Scholarship?

Across the cohort, a clear theme emerged: a desire to
better support students and deepen professional
expertise in inclusive education. Some saw the
scholarship as a way to align with ongoing research,
while others were eager to explore unfamiliar territory in a

focused, supported way.

Tina noted a connection to her current work:
“It is directly related to my research, my teaching, and the

workshops | do for teachers.”

James expressed a desire to broaden his impact beyond
the classroom:

“l want to be able to help my students and other
members of my local community by improving my

knowledge of inclusion and disability issues.”

What were you hoping to learn or gain from the
course?

Participants approached their courses with a mix of
curiosity and purpose. They hoped to gain both practical
tools and deeper conceptual understanding—especially
in areas like Universal Design for Learning (UDL),
inclusive assessment, and accessible curriculum design.
Many also expressed interest in learning how to improve
support for students with specific needs, including those

with anxiety, ADHD, and learning differences.

Hidayat aimed to better support diverse learners in ELT
settings:

“l hoped the course would help me build a solid
foundation for teaching students of various needs and

backgrounds in ELT classrooms.”

James expressed an interest in understanding what

meaningful accessibility looks like in practice:
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“l wanted to gain more knowledge about the specific
issues faced by people with disabilities in the classroom
and see examples of interventions that worked, as well as
more advice or examples of how to set up a classroom so

that it is inclusive from the start.”
\./

‘ )

What were the most important things you learned in
the course?

Key takeaways varied, but all recipients gained new
perspectives on inclusion. Mindset shifts stood out,
particularly the idea that barriers often come not from the
students but from the learning environment or

assumptions built into course design.

David welcomed the course’s validation of his views on
curriculum and student success:

“I've long suspected that students' inability to achieve was
more a failure of the curriculum than some deficiency in
the student. This framework gives credence to what |

already knew.”

Tina noted the lasting impression of an example from the
course:
“I thought the disability confidence discussion was

interesting and something I'd never heard of.”

How will you apply what you learned in your current
or future teaching context?

Every recipient described ways they were already
applying their learning—from adjusting how they structure
assignments to giving students more choices in how they
demonstrate understanding. Some are using their
learning to guide grant proposals or institutional
initiatives; others are making subtle but meaningful

classroom shifts.
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David noted a renewed commitment to offering students
more meaningful choices:

“I feel like | haven't been giving enough choices to the
students—for either ways that they could engage with the
curriculum or ways that they could be assessed. | will
work as hard as | can within the syllabi that | have been

provided to advance this.”

Tina connected the course to plans for a new inclusion
initiative at her workplace:

“I am applying for a big grant with a team this coming
academic year and we are hoping to start an inclusion
center at our university. These courses gave me some

ideas for that.”

What systems of support or inclusive strategies
could you implement as a result of the course?
Participants appreciated how the courses provided
concrete strategies to reduce barriers and increase
access. They highlighted flexible deadlines, choice in
assignments, and clearer expectations as just a few

practical steps they could implement or expand upon.

Hidayat described plans to diversify assessment options
in his teaching:

“I will be more considerate in providing avenues for
learners to present their understanding of the outcome of
learning in my Listening and Presentation class, not only
through one final solo presentation but through group

presentation and recorded presentation options.”

David expressed enthusiasm for sharing what he’s
learned with others:
“[NJow | have a real passion to spread the word about

UDL and the resources available to all of us.”

3 %8
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After completing the course, what topics or areas do
you still want to learn more about?

All four recipients emphasized a desire to go deeper.
Areas of interest included learning differences such as
dyslexia and ADHD, Japan-specific approaches to
inclusive education, and designing accessible materials.
Some also mentioned wanting more examples and case
studies that connect theory with real-life classroom

situations.

Would you recommend the LIFT Scholarship
Program to other ALL SIG members? Why or why
not?

Every recipient gave a strong yes. They described the
program as timely, meaningful, and
empowering—offering both financial support and

professional validation.

James affirmed how well the scholarship aligns with the
SIG’s values and priorities:

“I definitely would. ALL SIG members are already aware
of the importance of issues relating to disability,
neurodiversity, and inclusivity, so they will surely
recognise the value of receiving funding to complete

courses on topics like these.”

Hidayat welcomed the chance to grow professionally
while promoting everyday inclusion:

“Yes, definitely! [...] | thought this would not only add
value to my professional development but also raise a
greater awareness of inclusivity, including but not limited

to our day-to-day interactions and classroom teaching!”

Conclusion and Next Steps
We extend our sincere thanks and congratulations to
James Taylor, Tina Brown, David LaHeist, and Hidayat

Polim. Their reflections underscore the power of
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professional development to inspire real
change—whether through small classroom adjustments
or broader institutional work. In the coming issues of the
newsletter, we’ll be featuring in-depth articles by each of
the scholarship recipients, offering a closer look at the
programs they completed, what they learned, and how
they’re applying that knowledge in their contexts. We
hope their experiences encourage more ALL SIG
members to apply and continue shaping an inclusive,

accessible future for language education.
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Cultivating Communication in the Context of Selective Mutism:

Lessons from a High School EFL Classroom
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In the most recent high school curriculum guidelines for
the teaching of English, one objective stated by the
Ministry of Education, Culture, Sports, Science and
Technology (MEXT) includes cultivating "a willingness to
communicate proactively and autonomously" (2023). As
EFL teachers, we plan our lessons to provide
opportunities to cultivate spoken communication and
allow our learners to master language goals set in class.
Through experience, we teachers have developed
strategies to help learners who are initially reluctant to
produce spoken English. However, within our library of
language learning strategies as EFL teachers, which
ones do we employ or use when a student is presented
as having selective mutism? This was my dilemma at the
beginning of the school year 2024 when | was informed
of a learner’s situation (hereafter referred to as “Q”) in

one of my high school oral communications classes.
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What is Selective Mutism?

The American Psychiatric Association (APA, 2022)
categorizes selective mutism (SM) as an anxiety disorder
where individuals with the condition “do not initiate
speech or reciprocally respond when spoken to by
others” (APA, 2022, p.223). An individual with SM’s
inability to speak cannot be attributed to “a lack of
knowledge of, or comfort with, the spoken language
required in the social situation” (APA, 2022, p.223) but

rather, is a symptom of social anxiety.

Support Strategies

After receiving the request for accommodation from the
school administration, my immediate instinct was to
consult available online resources in supporting learners
with SM. The ones | found most useful were from the
California Scottish Rite Foundation (CASRF, 2023) and
Twinkl (Lawrence, 2022). While these were great sources
of inspiration, it was necessary to contextualize

approaches that best supported Q.

To do this, | worked closely with the 1st-year high school
department head of English to coordinate plans and
share initiatives with Q’s homeroom teacher. Combining
the accommodation requests and related information that
the student’s guardians shared with the school, the
following strategies were devised to maximize language

production.

1. Find options for communication
With the 1st-year high school head of English, we
met with Q to have a pre-class orientation. Having
the head of English serve as the mediator to
ensure that Q understood class expectations was

crucial for the meeting.

We wanted to ensure that the student understood
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that participation and communication were crucial
elements in class. Since Q could communicate
through writing and gestures, we emphasized that
Q did not have to communicate verbally. We
offered to test different modalities of
“‘communication” within the term and find which
one works best. With Q’s consent, we
experimented with three modalities Q could use
to participate in pairwork activities: whiteboard,
text-to-voice apps, and paper-based
communication. We ended up using the
paper-based modality, which we referred to as

“paper-pair-talk,” for efficiency.

Adjusted Assigned Seating

In all my oral communications classes, students
are assigned seats beforehand and rotated
regularly. This allows them to interact with
different classmates for pairwork communication
practice. However, due to the anxiety issues
involved with SM, accommodations had to be

made in Q’s class.

In the first term, he would constantly be paired
with our JET ALT, who was aware of his situation
and would patiently wait for Q to complete writing
a question or answer. Q'’s seating assignment
would usually be furthest away from the board
based on Q’s request for accommodation. As Q
became more comfortable with the class setup,
Q’s seating was gradually moved from the back to
the front. Q was informed before this was done.
This allowed Q’s classmates to observe the
support given and for Q to progressively adjust

comfort levels.
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3. Identifying “Supportive Peers”
Through constant information exchange with Q’s
homeroom teacher and the 1st-year high school
English head, we were able to establish who Q
interacts with in homeroom and Q’s other classes.
These students were tapped to serve as transition
communication partners and models for the rest
of the class. As the year progressed, other
students were assigned to pair up with Q. Though

many were reluctant at first, Q’s “speaking”
partners gradually adjusted to the arrangement
and accomplished their roles better. This helped

Q open up a bit and expand their circle of peers.

Results and Reflection

After three terms of classes with the student, Q remained
non-speaking until the last day of class. But even though
this was the case, | observed some progress in Q’s
attempts to communicate. Q used learned vocabulary
and expressions through “paper-pair-talk”. Alongside this,
| noticed that more of Q’s peers were acknowledging Q’s
humor, ideas, and personality. Not all pairings worked
well, but we did what we thought was the best to support
Q in communicating in our EFL conversation class.
Looking back, | realize that with the knowledge | now
have, we could have employed more effective strategies.
Nonetheless, this experience serves as a learning
foundation for all teaching personnel in my school to
better support students with specific needs in the
language classroom. Following MEXT directives, we can
cultivate their communication skills, even in different

modalities, without requiring them to speak.

Michael Y. Yap (ALL SIG Member-at-large) teaches at an
integrated private secondary school in West Tokyo. He is

pursuing a master’s degree in Special Education. His
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research interests include differentiated instruction, &, ERIEE, 7Y JIBREBEMOERE. 5 ?5(
developing accessible learning materials, and pedagogy B DHIRERETT, 1 VI I —Y THEDERKICH
for language education. He strongly advocates for DHEMDIHME ERENRARZRIEIEBL TWET,

teacher training and development in inclusive practices.
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Categorizing Accommodations for Diverse Learners in Japanese

University English Classes through The Lens of UDL

UDLOL Y X%ZBL T. BROKRZREY ZRICK T 2EHRBIEZEEDROD
DERZ 74T 5

How do English teachers at Japanese universities HAOKXFORBHAMIE. FilGa—_—Xz/HOFEE
accommodate learners with special needs? To explore this, ZEDKSICRIFANTWVWEDEEZ SN ? ZDRZHE
seven English teachers were interviewed about 20 cases, 7%, 7TADERBHEIN20D T —AICDWTA VU F
13 of which were officially reported to their university, and Ea—%fTofco TDS5BE13DT —RIFFMBRZEICIE
seven of which were unreported or self-reported after RICHRESNZHEDTHD., 7T2DT—RAIFEKRBEF
incidents. Officially reported cases of disabilities included FEENICBCHESINIEDHDTH e DRICHKS
Attention Deficit Hyperactivity Disorder (ADHD), dyslexia, SN izBEEDT —X(ClF. FRERMEZEEREE (ADHD

depression, and social anxiety, visual and hearing ) « KFIE. DOWPHRTFR. AREEEPREERE
impairments, physical disabilities affecting mobility, and =, BHICEET IGHRES. BEREYLERGZEN
chronic illness or disease. Unreported or self-reported Holco RBEXLIFBSHEEFDT—XICIF. EED
cases included severe ADHD, depression, and anxiety, and ADHD. 5 DJ&. ALEZE. EMDOZHZ (T TLARL
unknown disabilities and disorders not diagnosed by a TRAGEECEBINEENTC. BESDFIFANICDL
physician. Their accommodations were categorized using ~ Tl&, fHOHBEINSHKLFTEZHR— LT 2DICE
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Universal Design for Learning (UDL) checkpoints (version
2.2; CAST, 2018) to identify common strategies that could
help other teachers support diverse learners. UDL
guidelines are sets of checkpoints that are organized
according to the three overarching principles of providing
multiple means of representation, engagement, and action
and expression. They provide suggestions for helping
learners access learning, build on their learning, and
empower themselves or internalize their learning. Results
showed that the most common accommodations by
English teachers at Japanese universities promoted
access to learning by providing multiple means of
representing learning materials. Teachers also reported
removing barriers to learning by providing flexibility in how
students complete coursework and modifying the

curriculum to encourage collaborative learning.

The most commonly reported accommodation was
providing learners with learning materials represented in
multiple means and modes. There were nine cases where
teachers presented information in both analog and digital
modes, face-to-face and online. These findings align with
meta-analyses of UDL in tertiary education, which
identified using digital tools as the most frequently applied
strategy for presenting knowledge in diverse ways (Capp,
2017, p. 795; Cumming & Rose, 2022, p. 1028). Verbal
first-language support was used in 30% of cases,
demonstrating its role in making information more
accessible for learners with special needs who required
more direct and explicit instruction or those who teachers
described as having 'very low language ability' or being 'at

a distinct disadvantage'.

Teachers demonstrated flexibility in how learners could
navigate course content and express their learning,
aligning with UDL guidelines for action and expression. Ten
accommodations were reported where learners were

offered alternative ways to complete coursework or
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assessments. Teachers varied response methods "to meet
students where they are" or used alternative rubrics "to
record [them] based on the distance achieved, rather than
comparing [them] to peers." These examples illustrate how
flexibility is deeply connected to teachers' consideration of
students' current knowledge, skills, and abilities (Capp,
2017, p. 792), affecting not just how information is

presented but also how learners are expected to respond.

To increase learner engagement, teachers reported
modifying the curriculum to enhance learner autonomy or
minimize threats in eight cases. One teacher shifted from
textbook-based English lessons to group
presentation-oriented classes to promote inclusivity in a
class with a number of disabled students, including
students with visual and hearing impairments and
diagnosed and undiagnosed learning disabilities. The
teacher believed that creating presentation working groups
would remove some of the barriers to learning and
encourage support and collaboration. Espada-Chavarria et
al. (2023) note that such classes foster inclusion by
"creating work teams to learn from the strengths of others
and the teacher" (p. 11). This approach mirrors Dickinson's
(2018) inclusive course design, which emphasizes the
benefits of choice and collaboration (p. 42).
Accommodating not only the target students but the entire
class aligns with the core goal of inclusive education
(Cumming & Rose, 2022, p. 1027). It illustrates that
inclusion goes beyond accommodating learners with
disabilities to creating lessons that respect all types of
differences (Forlin et al., 2015, p. 329).

Examples of accommodations applied by teachers in this
study highlight the need for customization of
accommodations for learners with special learning needs in
university English classes. In interviews, teachers
described the complexity of providing accommodations,

emphasizing their strong sense of responsibility and
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genuine desire to assist all students. Their experiences
offer valuable insights into teaching students with special
learning needs in English classes at Japanese universities.
Categorizing accommodations using UDL checkpoints was
an effective way to understand common approaches made

by university English teachers.

Heather Anne Suzuki (ALL SIG Member) is an Assistant
Professor at Fukuyama University in Hiroshima Prefecture.
She has a Master’s degree in TESOL from the University
of Birmingham. Her research interests include Universal

Design for Learning and inclusive education.
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ALL LIFT Scholarship: Supporting Professional Development on

Accessibility and Inclusion

ALLLIFTEZE : 77t EUTqc &1V II—Y a3V IcET 2EFIEE

AREDXE

With the ongoing need to adapt instruction to support
foreign language students with disabilities or learning
differences, EFL teachers must also be supported
through appropriate professional development programs
(Young, 2024). However, since not all teachers can afford
the time and finances to attend in-person training,

massive open online courses have become alternative
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sources for educator upskilling and continued education
(Hertz et al., 2022).

The Accessibility in Language Learning SIG recognizes
these needs. As such, the group launched the Learning
Incentive Funds for Teaching (LIFT) scholarship in
August 2024.

B &R > TW3 (Hertz et al., 2022),

EREBEDOT I/ EVE T AMABRIB DL SB=—
A%t 2024588 ICLIFT (Learning Incentive Funds
for Teaching=#B DO RDZERME) BREEZHAL
feo

ALL,

F 1>

SCHOLARSHIP

The scholarship covers the cost of an online international
certification course that an applicant chooses from the
program's options. These online courses were selected to
bridge the gap between teacher knowledge of inclusive
practices and how they can better support the diverse

needs of learners in their teaching context.

In its inaugural year, four ALL SIG members became
recipients of the LIFT scholarship. They are now working
on their completion requirements and will share their

learning insights soon.

To further expand this opportunity to other ALL SIG
members, we are happy to announce that registration for
the second cohort of scholars will be open from August

1-31, 2025. We look forward to receiving your application.

Accessible Language Learning Review

DORFPEF. BAFEDRARIPEIEE L EBDOT
AJZLDHHh 5, BEEORENNCEDEERLEAY S
1V TCEECTEBERNGERTOV S LDOZEER%
HWHMIT2HDTH D, AARFLEANEEIT DINS5DA
VIAVDEBTIOTILE. AV VIV THEEE
LRI 2HERDOHHE. BERGICEWIEEEDS
BARZ—XZz LD K <KHR— KNI 2EHNGFEE DR
ICHBDEZEDDIEICEREBEVWTRERLICH DA H
DTH 5,

FEEITIE. AADALL SIGX V/\—HLIFTEZEDZHE
BB, WORBRE. BEEFEDCHDETEH
ICEDEATE D, MAPICKS DREVDRRIFHES
hdTUL& D,

CDESBZ2VDERZMDALL SIGA VY NN—=cHET5
ICIEF 2. REESRZHF2ME DINE Z 202548
B1ENSIMHETRIFFITET, BHROSHEZHFS
LTWED,

April 2025 - Volume 5, Issue 1




For details, please click the link to the ALL SIG web page ARBZEOFHEMIERIE. UTOYYI%2I YYD,

https://sites.google.com/view/ALL SIG/lift-scholarship https://sites.google.com/view/ALL SIG/lift-scholarshi
Michael Y. Yap, ALL SIG Member at Large RATI Y- Y7 BEMKE:

Catherine Takasugi, ALL SIG Treasurer FrYHIY c FHARX SEHEY
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Call for Articles

BRieiLEEE

ALL Review, the official newsletter of the Accessibilityin ~ SRBEBICK T2 772 EY 7 HRB2OAR

Language Learning SIG, announces an open call for Za1—AL Y —THBALL ReviewTld. EEDFEEAD
articles and “stories from the field” that highlight practices . DRAD, B ZEERTED LS BERZRBNT
which help students feel included, connected, and iEY HEENSDE; Z25ELTVWET,
supported.

The aim of the newsletter is to consolidate research CDZa1—ALY—DHEHBIE. ESLVYEFLOHET, Z
excerpts, pedagogical results, teacher-reflections, BILBIT2EHREZRDODERD I EZEXREREKIC
student-experiences, or documentation of classroom DWT, RGNS DIk, HEZNLRER. HENDOHK
practices for students with specific learning differences in D3R D &EEDEKERA. LR EZ K&, BFEHEMN
ESL or EFL classrooms and make these experiences INSDORERZEATESLDICTDHIETT,
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accessible to language teachers.

Submission Guidelines BROAIRZ1>
e Suggested length is 500-700 words. This includes o HEINZKRZIF500~70058 (&EFE) TI, Z
the masthead and references. nicid, BHU ESEXEZED,
e Include proper APA citations, copyright warnings o ZUIBHAIE. WUIR APA SIF. EFIEE
or author credit, where applicable. H FREEEILIYY N ZEDET,
e Please make your submission to all@jalt.org. o KiRSCIE. all@jalt.org.

Contributions will be reviewed by the members of the ALL  #&fES 1u/zicEid. ALL ReviewHhiRF — LD X > /)\—
Review Publication team in partnership with specialists in ~ H%, &S NCEEOT—VDHEMREHHLU TEEL
the topic of the article submitted. ESC IS

We extend our gratitude to everyone who has contributed 523, RIE. IEEMREZEU TALL Reviewlc HBAL T<

to the ALL Review through articles, proofreading, and RESINTOARICEHBL LFET, KFH. 7
suggestions. In the coming year, we look forward to JEIEY T LEBFBICEAIZAN—U— 74T
continuing to serve as a platform for sharing stories, 7. fRZEZHEITEZ T TN TA—LELTOREZR
ideas, and research on accessibility and language g E'ZELULMMTILTWET, ALL SIGX Vv /I\—D&

learning. Thank you, ALL SIG members, and Happy New #%. DO A5 WE L !

Year!
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