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Membership - - - Come and Join us!!

There are two kinds of SIG membership available:

2
Full JALT membership: 10,000 yen plus SIG Membership 1,500yen
JALT 1 SIG 1,500
Subscriber only 2,500 yen

2,500

The differences are these:

Benefits of membership

Access to TC SIG mailing list
TC SIG *

Subscription to Teachers Learning With Children
quarterly magazine
TLC

Member& rate for TC SIG events
TC SIG

Member& rate for JALT chapter meetings

Subscription to monthly The Language Teacher
The Language Teacher

Subscription to quarterly The JALT Journal
The JALT Journal

National Conference discounts

Available to TLC
subscribers

Available to JALT/TC
SIG members

(2,500 yenl/year) (11,500 yen/year)

YES YES
YES YES
YES YES
NO YES
NO YES
NO YES
NO YES

* This list is open to anyone with interest in teaching children. It is a moderated Yahoo list.

You can join the list at <groups.yahoo.com/group/tcsig>.

How do | get involved? The options for joining the SIG are:

1. Join Online
<https://jalt.org/joining/>

2. Join at an event or conference

3. Join using a JALT membership postal form
JALT

4. Join through our postal furikae account:

Teaching Children NSIG 0016071 61 73770

Full JALT membership option
JALT

Full and subscription membership options
JALT

Full membership option
JALT

Subscription membership option

For more information please contact <membership@tcsig.jalt.org>



From the Editor

Team teaching can be a daunting
proposition for teachers who are used to
calling the shots with regard to what gets
taught, and how, in their classrooms.
Sharing the
teacher requires both parties to surrender
their autonomy and this can be a difficult
task in circumstances where there are
differences of philosophy, personality, or
status between the team members.

Communication is key to overcoming these
differences and turning them into
advantages instead of obstacles. In this
issue of the TLC, feature writer Mayumi
Tabuchi examines teacher talk (p. 5) and
shows how clearly defining individual roles
and team strategies can lead to more
effective  classroom instruction. By
cataloguing teacher-talk strategies, it
becomes possible to provide a kind of
template for action in which teachers who
may not work together with any frequency
can fit into their roles more easily.

In the Japanese context of team teaching
with native speakers for foreign-language
instruction, team teaching can serve as a
powerful model of cross-cultural interaction
and communication in the classroom. In
this issuebds Voices

15), Catherine Littlehale-Oki and Mitsuko
Nishi note the importance of an
open-minded and flexible attitude and
persistent dedication to building a working
relationship over time. They share what
has worked for them, and offer
Japanese homeroom

reassurance to

TCd

t eacher 6s

From the Editor

teachers who may lack confidence in their
English abilities. In the same vein, Mari
Nakamura (p. 26) gives seven tips for
working with homeroom teachers that urge
prospective team-teaching partners to be
flexible and empathetic.

BPs8efltialadMheYrhal Be tordhM fedtfing,
a spirit of cooperation, a willingness to
share teaching resources, and a desire to
find common ground find echo in wider
Internet-based communities of practice. In
her column on p. 38, Barb Hoskins
Sakamoto introduces a number of online
resources that are as useful for individual
teachers as they are for those who are
engaged in team teaching.

In What Can | Do on Monday (p. 22), Yuco
Kikuchi introrduces fAsandwia
practical classroom-based activity using
picture books that is suited for use by two
teachers working as a team. And Naoko
McLell an is back thi
Wi t h
introduces some popular works by Tomie
dePaolo.

Me 0o

As | write this, the nation is reeling from the
effects of the devastating earthquake and
tsunami that have hit the coastal
communities of northeastern Japan. With
the eyes of the world upon them, the

Pneteh &e dnfeldydin dhdwig hdwP -

cooperation, sincerity, and teamwork are
the most potent responses to adversity.
These very same characteristics lend
themselves to effective team teaching, as
our contributors to this issue of the TLC
have so ably demonstrated.
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JALT JUNIOR RECAP

ad to resort to putting their information
\]ALT J U N IOR RECAF?abIes in a presentation room. However, a

It was an utterly remarkable JALT Junior.
Well, to be fair, JALT Junior is always a
fantastic event. I've been to the past seven
(and been JALT Junior Program Chair for
three of those), so | suppose | would be in
a good position to judge. What made 2010
special? Well, for one, we had out first
JALT Junior Plenary Speaker, Marianne
Nikolov, come to speak to us all the way
from Hungary. There was a unique live
lesson where students came to participate
in a lesson, taught by a teacher as part of a
workshop. This was the 2nd year the
Junior Senior High School SIG was a part
of JALT Junior. Also, the JALT National
Conference was in Nagoya for the first
time in 15 years. (To put all this in
perspective, when the National
Conference was in Nagoya last, JALT
Junior did not yet exist!) Perhaps it might
be a little hometown bias, but | thought
there was a special sort of energy in the air
this time.

The venue was a brand new building right
next to Nagoya station, in the middle of
downtown. Compared to venues in the
past, such as the Olympic Center (where
JALT Junior will be held next year), it was a
bit smaller and this posed a few challenges.
For example, the TC SIG and JSHS SIG

smaller area also meant you naturally
ended up running into more friends!

After the conference, | received so much
positive feedback from people about
Marianne Nikolov's plenary speech. She
was a very knowledgeable and
down-to-earth speaker and it was fantastic
to hear the perspective of someone who
has been teaching outside of Asia. The
guestion-and-answer session immediately
following was very lively and the time flew
by. It was such a success that | really hope
we will be able to have a plenary speaker
from outside of Japan next year. Marianne
came to join us later at the TC SIG Wine &
Cheese party, following the TC SIG AGM.
It was great to casually unwind with
everyone after a successful first day of
JALT Junior.

The next day, | brought in 11 of my
students from my school in Nagoya to
participate in a live lesson. In this unique
workshop, | gave out teaching tips as |
taught the students a lesson from a
textbook. We played games and did all
kinds of activities. The students were great
and did not get shy despite the fact that
their parents and a large number of adults
were watching them!

As | said, this was my 3rd year to be JALT
Junior Program Chair. This year, | was
really impressed by the quality of the
presentations. So many of our members
are doing such interesting research or
trying out very innovating things in their
classrooms. I'm very excited to announce
that next year's JALT Junior Program Chair
will be Kim Horne and the JALT Junior Site
Chair will be Mark Kulek. | hope you'll join
us next year in Tokyo.

Lesley Ito
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Feature: Tabuchi

Team Teaching in Hementary School
English Activities

by Mayumi Tabuchi

Overview

Starting April 2011, an English program
called Eigo Katsudo (English Activities) or
Gaikokugo Katsudo (Foreign Language
Activities) will be implemented as a
requirement for the 5th and 6th grades in
all public elementary schools in Japan. In
the new Course of Study (MEXT 2008),
English Activities are to be introduced as a
foundation-setting process for
communication abilities, and are intended
to prepare for English education in junior
high and high schools. While fthe setting of
the foundation of pupilsé communication
abilities through foreign languageo (MEXT
2008), is the main objective of English
Activities, it consists of the following three
subcomponents:

(1) To deepen pupilsd understanding of
language and culture through foreign
languages;

(2) To foster pupilsd positive attitudes
toward communication through foreign

languages;
(3) To familiarize pupils with sounds and
basic expressions of foreign

languages. (MEXT 2008)

These subcomponents inevitably
interrelated and the pursuit of these goals
seems about to open up the door to a new
era and bring about major nationwide
reform in English teaching in Japan.

However, there also seems to be much

are

confusion about who will be taking the
leading role in teaching this new course.

While the emphasis is being placed upon
the wider development of pupilsd
understanding of language and -culture
with positive attitudes towards
communication, rather than just the
acquisition of language skills, the crucial
aspect of instituting English Activities as a
requirement in elementary schools is that
the homeroom teacher (HRT) should take
the leading role in class. This is because
the HRTs know their pupils best and can
take into consideration the developmental
and cognitive levels of the pupils in their
classes.

Through  national, prefectural, and
in-house training and workshops preceding
this reformation, many HRTs gradually
have come to understand their roles and
responsibilities, but not a few of them are
still afraid to start this program alone due
to their lack of confidence in English.
Therefore, team teaching could be a great
support or even a relief for them under the
present circumstances. Accordingly, more
Assistant Language Teachers (ALTs) and
Japanese Teachers of English (JTEsS) are
expected to be teaching with HRTs starting
this school year. How can HRTs and JTEs
make this team teaching work effectively in
pursuit of their goals? Before we discuss
possible strategies for effective team

nlolef



Feature: Tabuchi

teaching, let us review what team teaching
is about.

Team Teaching in Elementary
Schools

Team teaching in elementary schools has
also been observed in classes of other
subjects such as math or Japanese. The
objective of those classes is to lower the
teacher-pupil ratio so that more and closer
attention can be paid to those who need it.
Authentic team-teaching practice is one in
which T1 takes the lead role, standing in
front of the classroom and controlling the
class, while T2 walks around to assist
some pupils. When this team-teaching
style was brought into English activities, it
was the T2 role that many HRTs believed
they had to perform. However, this is quite
against what MEXT suggests. HRTs are
encouraged to use classroom English and
expected to act as fi mdeld foreign
language learners. This gives them a
legitimate reason to use, or try to use,
English in class. How can HRTs who have
no official training in teaching English cope
with this urgent reality? In what ways can
team teaching help them?

Tajino and Tajino (1999) suggest that, by
clarifying the notion of team teaching and
the nature of the fteamo itself, it also
becomes possible to propose ways in
which the team can be formulated to
promote authentic communication in the
classroom and so
linguistic and interactional competencies.
Though this was written long before the
official introduction of English Activities to
elementary schools, it can also apply to

el

improve students®

practices of English Activities in many
ways. After all, HRTs and ALTs should work
as a team.

In Japan, the most common form of team
teaching has been that done in junior high
or high schools between a Japanese
Teacher (JTE) who is a qualified English
teacher and an ALT. More recently,
however, we can observe a variety of
team-teaching styles such as (a) team
teaching between an HRT and an ALT, (b)
team teaching between an HRT and a JTE,
a qualified English teacher in most cases,
(c) three teachers (HRT, JTE, and ALT)
teaching as a team, or (d) some other
combination. These all seem to have
started with the implementation of English
Activities elementary schools.
Hoogenboom, Uehara, Wada, & Catchpole
(2010) researched specifically team-
teaching patterns in elementary schools
and clarified the major functions of HRTs

in

and ALTs as follows:

HRTs

(a) Initiator and administrator of the
lesson;

(b) Keeper of order in the classroom;

(c) Model for encouraging intercultural
communication and foreign language
learning.

ALTs

(a) Target for intercultural communication;

(b) Model of English use;

(c) Information source for understanding
different cultures and human beings.

The list indicates that both HRTs and ALTs
have to play the role of models in the
classroom, the former as an English



learner and the latter as an English user
(speaker). This can@ happen without their
active interaction in English.

DR ®
ne

Teachersolnteraction and Teacher
Talk in Team Teaching

Using information and communication
technology ICT to give pupils maximum
exposure to  English is  strongly
recommended so as fto familiarize pupils
with sounds and basic expressions of
foreign languagesd (MEXT, 2008). In
addition to thi s, however,
utterances and, in the case of two or more
teachers, the verbal exchanges o r
t al keaiween them, are undeniably
important sources of language input for
pupils. Now, let us focus on the interaction
between two teachers and discuss the
possibility of making team teaching work in
terms of giving maximum comprehensible

input (Krashen, 1985) in English activities.

At a private elementary school founded in
2006, a list of teacher talk used in team
teaching was compiled for the purpose of
making a teacher training tool for novice
teachers. Firstly, three videotaped lessons
team-taught by two veteran teachers were

Feature: Tabuchi

transcribed and the teacher talk used in
general was categorized. Then, utterances
used only between the two teachers were
excerpted. The strategies described below
can easily be used even by HRTs who lack
confidence in English.

Asking the other teacher a question

the Japanese Jn
that students have failed to
understand a key word or sentence, he
initiates a conversation with the other
teacher (NT, native English-speaking
teacher, in this case), instead of checking
with students directly by asking them if

Whenever teacher

senses

they understand or simply telling them the
meaning in Japanese. The JT can use
simple English question forms such as
"Excuse me, what is ?" This
allows the other teacher to rephrase the
word or sentence or to elaborate with
gestures, drawings, or pictures so that the
pupils can better understand. By taking the
raleeod stident and asking questions on
their behalf, the JT can help keep the

fi t e desshrein English and increase the amount

of comprehensible input provided to pupils.

Example 1

NT: | come to school by subway.

JT. By subway? Subway?

NT: Yes, | take the subway.

JT. Subway is what? Train?

NT: Train, but JR train, Hankyu train, no.
Underground (with gesture) is subway.

JT: Ah, underground is subway.

S: Chikatetsu?

In this case, the JT, who noticed that the
pupils probably did not understand the
meaning of subway, asked the NT for

nlo]e



Feature: Tabuchi

further explanation. Then, the NT gave
some hints (JR train, Hankyu train, no) and

and 50. So, she drew attention to the
sound of the word and made it easier for

used some gestures, whichledtos t u d e n t pugls to understand by saying fone five?0

understanding. Instead of saying, fExcuse
me, dhe JT repeated the word subway
three times. This is what we talk about
more in the next strategy.

Repeating/ Rephrasing

The JT repeats the target word or sentence
after the NT to stress its importance, or
rephrases it to make it easier for the pupils
to understand. The JT can also ask the NT
to "Please say it again."

Example 2
JT. What time did you come to school

today?

NT: Today | came early. | came to school at
7:15.

JT: 7:15? One five? Hmm, that's early.

Here, the JT thought it was hard for pupils
to distinguish between the two numbers 15

Making mistakes deliberately

In order to raise awareness, elicit natural
output, and encourage active listening,
making mistakes deliberately is a strategy
often observed in class. When one teacher
intentionally makes a mistake or gives an
incorrect answer, this is a cue for students
to get involved in the act and actively
engage in the exchange. It seems to elicit
spontaneous output on the students' side.
In the following transcription the NT makes
a false statement regarding an animal that
the children are learning about. They react
right away.

Example 3
JT: Ostriches don't swim.

NT: They are good at swimming.
Ss: No no no!
JT: No way!

These three strategies above are
examples that can be emulated in
elementary school English Activity classes
team-taught by two or more teachers. Even
HRTs who lack confidence in their English
abilities can use these methods effectively.
Additionally, simple small talk and
explanation of activities by way of

demonstration are among the many other

strategies particularly suited to
team-teaching contexts that extend
teacherséo abilities

comprehensible input to pupils.

Conclusion

Just as fteachers can maximize learners6é
comprehension through interaction in the



direction of elaboration and rephrasing, not
simplification or translationo (Seino, 2010),
having two or more teachers in the
classroom surely broadens the potential
for more active and frequent interaction
with pupils. It can also lead not only to
more classroom English, but to an
expanded repertoire of teacher talk
strategies in the classroom.

The basic idea is that one teacher, usually
the HRT, should always try to stand on the
pupils6 side and act on their behalf to
communicate with the other teacher
whenever the children need help. This is
an essential aspect of team teaching. Our
observations of team teaching in which this
model is followed indicate that those
children who used to complain of not
understanding or ask the JT to translate
into Japanese have stopped doing that.

Feature: Tabuchi

Now, thanks to the scaffolding provided by
teacher talk in team teaching, they are
more relaxed and able to keep listening
patiently. This, in turn, seems to help pupils
improve their listening comprehension skill
as well as build up their confidence and
inevitably brings more chances for them to
familiarize themselves with the sounds and
basic expressions of foreign languages in
English Activities class. Furthermore, this
kind of practice does not necessarily
require a high level of English proficiency
among HRTs. What is needed here is a
fundamental teaching skill they already
have in abundance i a compassionate
understanding of their pupils.

Mayumi Tabuchi: Elementary school

English Activities advisor, Educational
Consultant, Teacher Trainer
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Feature: Tabuchi

ICT

NT: | come to school by subway.
JT. By subway? Subway?
NT: Yes, | take the subway.
JT. Subway is what? Train?
NT: Train but JR train Hankyu train No.
Underground (with gesture) is subway.
JT: Ah, underground is subway.
1985 S: Chikatetsu?
subway

ALT

Excuse me.

( subway

)

"Excuse me, what

fifteen

Uil 12



JT: What time did you come to school
today?

NT: Today | came early. | came to school at
7:15.

JT: 7:15? One five? Hmm that's early.

2010

No!

JT: Ostriches don't swim.

NT: They are good at swimming.
Ss: No no no.

JT: No way.

-13-
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Voices From the Frontline

by Catherine Littlehale Oki
and Mitsuko Nishi

Introduction
NnThe b e steachedr e aworked with
di dhadetthe bestEngl i sh. 0o

- overheard at a teaching conference
We | i ke this quote
ti me wedve heard it
seems important to say as we go into the
new English Activities curriculum with
teachers who admit to lacking confidence
(Fennelly & Luxton, 2011). As Japanese
public schools will begin English Activities
starting this April, we hope to share some
helpful ideas about how we make team
teaching (TT) work f
context and background of our teaching
situation and discuss how we try to
overcome challenges by learning together,
finding time, pooling our strengths, and not

giving up.
Our Context

Our school has over 950 students in 1st
through 6th grades. While it has changed
over the years, we currently see the 1st
and 2nd graders 72 times a year (about
twice a week) and the 3rd through 6th
graders 36 times (roughly once a week).
Each lesson is team-taught by a Japanese
Non-Native  English-Speaking Teacher
(NNEST) and one Native English-Speaking
Teacher (NEST). We have two NNESTSs,
one a full-time teacher and one a part-time
teacher. We also have three NESTs, all
part-time and with varying, but proficient
enough, levels of Japanese. The school
itself is a juken school, so the majority of

-15-
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Column: Oki and Nishi
our students will test into different Junior
High Schools around January of their 6th
grade year.

Background

The Japan Exchange and Teaching (JET)
program defines team teaching as
AAnyti me t wo or mor e

b e ctagetkee to guide ain smdividtial l¢aimer orfa i

oraup of endividwal ldarearsatawsrds a isdt
of aims or
of Education, Science, Sports and Culture,
1994, p. 14). Tajino and Tajino (2000)
define two types of team teaching: a weak
and a strong version. In the former case,
each teacher plays to his/her strengths,
each assuming certain roles. Perhaps the
NNEST.
manager while the NEST acts as English
communicator with students. On the other
hand, the strong version sees classes as
team learning, whereby learning might be
done by both students and teachers in
different combinations of teacher and
students, students and students.

Carless (2006) found that effective team
teaching is as much a result of the
relationships
outside it. In his study of TT relationships
around Asia, including Hong Kong, Korea,
and Japands JET
that participants should be sensitive to one
anot her and e x e rfostersae
relationship in and outside of class, let
small things go so as not to raise tension,
and make efforts to compromise when
methodology or philosophies diverge. He

inside the classroom as

also noted the importance of the NEST 6 s

sensitivity to culturally held values related

nlolef
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Column: Oki and Nishi

to classroom practice and the need to keep
teachers longer term so that relationships
can be developed. He ultimately suggests
t hat it he
participantso may
team teaching (p. 350).

Fenelly and
of Japanese Homeroom Teachers (HRT) in
Tokushima shows teachers 6 lack of
confidence in how to communicate with
ALTs and how to use the Eigo Note, as well
as a dearth of class preparation and
discussion time. These are serious issues
and they suggest that future training is
needed to address them.

We ol | n o whowdweshave dealt with
challenges in our school.

Before Class
fi R i-taking is necessary in any endeavor
that aims to change the status-q u o . 0
-Gordon Wells, 1987
We have no set textbook and our
curriculum is a self-made work in progress.
For several units we have materials
already made and can easily teach them
from memory, but when we have a new
idea, we have to start from scratch, much
like many teachers will do this April. This
always means we will be busy! Finding
time to meet can be a challenge, but we
make an effort. When several teachers
teach the same grade, as many of us that
can meet, do. What is most important in
these meetings is doing every activity to
make sure that everyone understands how
to do it and can do it again. Teachers in
attendance then share the plan with those
who canodt come to

el

Luxtonos

get shorter as we learn what students like
and we gain confidence in what we are
doing, but it takes a while for that to

i ntercul t urhapen. Meeings at schooliate bestgeveno f
| e a ddurihgo luricth eif secessamry)s sbut owe

sometimes have to get creative. We email

( aé1q)fi1xlr‘r}ateriralg %ng Iﬁstson Bl%n§. \l}ligh}/s

before classes are sometimes spent on the
phone or Skype (and yes, phones were
very scary at first). \
helps us to get the word out to each other.

Having teacher 6s gui des
in both Japanese and English is a big help.

Some books we have used that are
published in both languages are Teaching
Children in Asia (Paul, 2003) and the
English Land (Nakamura & Newton, 2006)

and SuperKids (Krause & Cossu, 2005)
teacher 6s manual s. The
great and y ou
lesson plans perfectly, just take what you

think will work. It saves time. The Eigo
Notebs teacher 6s guide is
so try and use what you can. One tip is to

al ways read the bookods
on the first few pages). It helps us
understand what the authors mean for us

to do with the activities: the learning
objective. If we disagree, we can
sometimes change it to fit our needs.

donot h ¢

Having meetings and phone chats (even if
awkward) helps us to build relationships.
We can learn when we listen. It helps to
NOT get wrapped up in how people say
things, but what they say. When our
English and Japanese are not the best,
sometimes we sound rude or too direct.

t h e lomasesthal. Ray attenfipg éotthe Mignyions
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of your partners. However, you can always
use these phrases: | have an i
t o s h arrl ékéd this idea, but what if
we triedé

We 61 | now talk
remembering that while preparation helps
t o ma k e cl asses
always guarantee success.

Teaching and After

Recently, we made a shopping unit from
scratch with our 5th graders. Students
made drawings of original products to sell.
Many students chose pets, trying to sell a
cute dog and a cuter dog, from which the
customers could choose one.
Catherine-sensei sold colorful and more
colorful flowers, others powerful and more
powerful electronics and cars. To do this,
students chose what they wanted to sell,
thought about the selling point (cute vs.
cuter) and decided a price (up to $500).

During the final shopping lesson, while
Catherine-sensei was enjoying selling,
buying and haggling, Miko-sensei was
noticing where students were getting
tripped up with the language. At the end,
Catherine-sensei said it was good, but
Miko-sensei said she wanted to try again
because certain
di dnot
students she worked with had it great!
However, listening to Miko-sensei was
important. In the next lesson, we went
back and tried shopping again. Not only
were the kids able to do it better, but
everyone could do it.

Catherine-s e ns e i

What we see as important about this
recent episode is that Miko-sensei can pick

d eCathetin@-denskeii

teabhingy t

part

un
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on t he ki dso

up
the students better because she has
taught them longer and she knows how to
| et %he kids know i
our eam _ _

understand. What Catherine-sensei can do

is,in |r|1te’ract|n|g ¥Vlth tr(ljeok|gsS prff\%atttentlon

smoothe

to what they need next and extend their
language, add additional questions to bring
out more English, and learn from
Miko-sensei that students need more help
wrapping their tongues around the English.
In this case, we were using weak team
teaching, playing the roles at which we
were stronger than the other teacher at
that time.

Our students see us use English in class,
talking to each other and using teacher talk
like Mayumi Tabuchi describes in the

feature article of this issue. Students notice.

In fact, have you ever made a sound or
done a gesture and suddenly all the kids
copy you? When it happens, we always
t hi Mkh,atwiasthey not i 8ecause
they are children, it is the small things that
they see and hear, so we try to remember
that by being conscious to speak English
to one another in class.

Conclusion
S di d

i not wor k.
eachin is learning.,. Seasoned or
erSQan_d; ghe o _
unseasoned in teaching, proficient in

English/Japanese language or not, you

likely have the skills and resources
necessary to improve if you want to. We
expect our children to learn, but how
willing are we to expect the same of
ourselves? Good practice is learning

practice. It takes time to build relationships,

koea n 6-gensei khioviks o
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but if you make an effort to learn and think
about the bigger picture, you can not only
become a better intercultural
communicator, but more than likely your
students will too.

Catherine Oki has been teaching English in
Japan for 12 years. Currently, she is a teacher at
a private elementary school in Kyoto, Japan. She
holds an MA in teaching English to Young
Learners from the University of York in England.

After living for 5 years in the US, Miko Nishi
began teaching English in Japan. Currently, she
is a teacher at a private elementary school in
Kyoto, Japan. Her MA is from Boston College in

Developmental Educational Psychology.
*kkkk
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| have an idea |a@ like to shareé or | liked
this idea, but what if we triedé

Children in Asia (Paul, 2003)
and the English Land (Nakamura &
Newton, 2006) and SuperKids (Krause &
Cossu, 2005)

e il
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5 “weak”

cute, cuter

colorful, more colorful
powerful, more
powerful

500

Teacher Talk
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What Can | Do on Monday?
, 0 m T (‘p
by Yuco Kkuchi

| have been team teaching (TT) for several
years. My first TT was with native speakers
of English (NSEs) who visited my classes
once a month, but now most of my partners
are Japanese teachers of English who
want to learn how to teach children. This
year | also teach with four homeroom
teachers at an elementary school near my
house. | feel quite comfortable having
another teacher in my classes.

The benefits of team teaching are greater
than | originally thought. If a child doesn't
follow what the rest of the class is doing,
teacher 2 (T2) can help him or her. | can
ask T2 to demonstrate what | expect the
class to do. T2 and | can model pair
practice. When the class has an odd
number of students, T2 can join in.

This is one of the activities | find quite
interesting. It requires almost no
preparation or talking about the plan
beforehand. So if you are team teaching
with homeroom teachers (HRTs) and find
it's hard to talk with them about the lesson
plans, this activity would be suitable. This
is how it goes: T1 reads one page of a
picture book in English and T2 reads the
same page in Japanese right after the
English. There are a lot of foreign picture
books translated into Japanese. Why don't
we make use of them in children's EFL
classrooms?

M0

Activity Name: Sandwich Reading

(Reading picture books in both English and
Japanese)
Skill: Listening, thinking and answering

Activity Objectives:

1. Children should be able to understand
the story in English and self-check
their comprehension

2. To reduce children's anxiety about
listening to a story in English.

3. Children should be able to retell the
story in L1.

4. Children should be able to recall
characters and items from the story.

Time: 10 to 15 min. (depends on the
picture book)

Class Size: Small to large

Age: 9 and over

Energy Level: Low

Materials: Picture books in English and
Japanese

Preparation:

Find a picture book that has a Japanese
translation. The level of English can be
higher than the children's actual level, but
the theme, content, and length of the story
should be suitable for the children's age. (I
used Busy Year by Leo Lionni, translated
by Shuntaro Tanikawa as Irolro 1 nen,
published by Asunaro Shobo. However, I'm
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sure you can find many other titles of your
choice.)

O, Wooety, roiom beassfal
3d the tatns when they peturned
m My “Yes." saod Woody, ber
beanches beary wih blocsoxs
end kaves

Ny & sy cocnth” 1w wuem
a0 the thow friemds exlked and
plaged sl day Om chir vy home
Wilke cd, “Js a charse that
Woody ca't oy

In Class:

1. Before reading

Show the two books, one in English and
the other in Japanese. Tell children that
you and the other teacher are going to
read in English and Japanese. Ask them to
try to understand what the story is about
when the English version is read, and
when the Japanese version is read, to
self-check how much of the story they
understood.

2. While reading
T1 reads the first page of the book in

-23-
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English. T2 reads the same page in
Japanese. Then the next page is read in
the same way. Continue in this way until
the end of the book.

3. After reading

Ask children what the story is about.
Children can answer in Japanese. Then
ask what characters and items appear in
the story. Every time they name something
in Japanese or English, T1 draws it or
writes the word in English on the board.
You can also ask children about the order
of appearance of these items in the story.
Open the picture book again and check.

Option: Bingo Game

Play a bingo game with the items in the
story. Children draw 3 by 3 grids in their
notebooks, then choose nine items from
the story and either draw pictures of them
or write the words in their grids. T1 or T2
calls out an item and children cross it out
or put a chip on it.

Note 1: If you are showing a regular size
picture book and flashcards in a large
classroom, it appears that there are now
big monitors in every public elementary
school classroom in Japan. Most public
elementary schools also seem to have one
or two OHCs (overhead cameras).

If you can use that monitor and connect it
to an OHC or a video camera, you can
show a book or a flashcard on the big
monitor in the classroom. There are a lot of
good picture books that are NOT available
as big books. By utilizing the monitor, we
can use regular-sized picture books in a
large classroom. Also, the time we have
spent on enlarging flashcards for large

nlo]e
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classes may no longer be necessary.

Note 2: | have been team teaching with
Japanese teachers since 2006. The first
time | did Sandwich Reading was in the
fall of 2008. One of these teachers and |
read Busy Year in our regular class, a
small group of mixed level kids, ages 10
to 12. | also did Sandwich Reading at an
event at a local public junior high school.
There were about fourteen 7th to 9th
graders. Both of these groups seemed to
enjoy the book. The length and the
message of this book suited them. |
suppose there is some difference in
children's minds when reading a picture
book in English only and when reading
with some Japanese assistance. | would
like to try Sandwich Reading with
elementary school teachers in the future.

*kkkk
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Leo Lionni

OHC (Overhead camera)
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T1

2008
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In Mari World
!
by Mari Nakamura

Seven Tips for Collaborating with
the Homeroom Teachers

I have been providing teacher-training
sessions to English instructors and
homeroom teachers in Kanazawa City for
the last several years. Unlike in many other
cities in Japan, English has been taught at
elementary schools in this city since 2003,
and it is now a compulsory subject in
Grade 3 through Grade 6. The lessons are
taught by homeroom teachers under the
strong leadership of skilled English
instructors. | would like to share with you
some tips for working with homeroom
teachers that | have learned from my
training  experience and
observations.

classroom

TIP 1: Understand the homeroom
teacher séo

You will be surprised if you see what their
daily schedule is like. They have loads of
work to do besides teaching children in
class. It can be very challenging for them
to secure a block of time to discuss lesson
plans with you.

TIP 2: Know what the homeroom
teachers want.

Each teacher has a unique way of working
with English instructors. Some teachers
will want you to email or fax them a lesson
plan beforehand. Others will not want to
see a lesson plan, expecting you to lead

el

real i ty.

the lesson.

TIP 3: Know who can be a change
agent.

It seems that there is at least one teacher,
if not more, who is eager about English
education at each school. These are the
ones whom you can rely on to create a
positive atmosphere and to make your
communication with other teachers run
smoothly. Find him or her and build a
positive relationship with this teacher first.

TIP 4: See if the school has
accumulated some teaching
resources.

Some schools have already started
teaching English or doing English-related
activities and have a stock of teaching
materials such as flashcards, song CDs,
and picture books. Check if they have any
before starting to make your own and help
build a system where all the teachers can
share them.

TI P 5:

You may have an impression that some of
the homeroom teachers are avoiding
contact with you. Do not take it personally
i they are simply scared of the English
language and the reality that they have to
teach a language that they are not
confident with. Or they might be just too
busy to notice that you are there!

Donodt t ake

TIP 6: Learn basic Japanese.

If you are a native speaker of English and
believe that you should not use Japanese

i n cl ass é wel |, you

some basic Japanese. You need to work
closely with homeroom teachers and most
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of them, unfortunately, cannot
communicate well in English. You may
even find yourself wanting to use some
basic Japanese in class, for example, in
the event you find a child who is upset.

TIP 7: Be flexible.

Perhaps you have an arsenal of teaching
ideas that you can use at elementary
schools. Be prepared, though, if some of
them fall flat in the classroom. The
classroom dynamics at an elementary
school are very different from those of
private language schools. Be open.
Consult with the homeroom teachers, try
out new approaches, and learn by trial and
error i just like you expect your students to
do in class!

*kkkk
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Read with me
(;) ” ’ ‘O -
by Naoko McLellan

Stories for Chil dre
Souls

Picture books are enjoyed by all ages, all
over the world. In this Read with Me, | will
introduce various picture books, old and new,
that have deep content and will nurture the
hearts and souls of the readers. Children are
prepared for reading at an early age by
listening to stories, being read to, and
interacting with adults and others about the
stories they hear. | have chosen beautiful
books to add a bit of spice to your daily
lesson and to feed the souls of the children.
Suggested ages for these books are 5 to 10
years old for native English speaking
readers. In this column | will share activities
suitable for young ELL (English Language
Learners), especially primary school
children.

How do children think and learn? How do
picture books nurture them? We will focus on
these two questions as we consider selected
works of Tomie dePaola (pronounced Tommy
da-POW-Ila), born in Meriden, Connecticut,
and one of the best known authors of books
for children. He and his work have been
recognized with the Caldecott Honor Award,

the Newbery Honor Award, and the New
Hampshire Governor's Living Treasure
Award. Tomie dePaol ad:

influenced by folk art and he uses mainly
watercolors and ink with strong simple
shapes and bold lines. Many of his books are
nostalgic tributes to his own family that are

Uil a



heartwarming reflections on life
experiences shared by people everywhere

in the world.

Nana Upstairs and Nana Downstairs
(Goodnight)

Tomie dePaola / Putham Juvenile

The first book, Nana Upstairs & Nana
Downstairs ( 1 97 3) is a
based on dePaol abs
hi s grandmot her so
2000). This autobiographical story was
among the first books for younger children
to talk about death. This timeless tale on a
difficult subject has been a staple for
parents since its first appearance almost
40 years ago.

Every Sunday four-year-old Tommy's
family goes to visit his grandparents. His
grandmother is always busy downstairs,
but his great-grandmother is always to
be found in bed upstairs, because she is
94 years old. Tommy loves both of his

nanas and the time he spends with them.

He is desolate when his upstairs nana
dies, but his mother comforts him by
explaining that
your memory whenever you think about

ishe
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her. o0 (Mich®BeoklistlCart, A

Picture books can be wonderful tools for
nurturing childrenés h
group in a healthy way. Children receive
and appreciate the story with their hearts.
The themes need not be explained
theoretically. Kids experience the story
with their whole being. They are able to
assimilate and internalize what they have
experienced even it is from a story. Today,
family structures have changed and people
no longer live with their extended families
as they used to in the past. Children have
less contact with family members of a
different generation from their own or their

parentso. This book giwv
experienceo of i fe ar
expected.

The,next boqk is called Qharlie Needs a
ted rrue story

Aspiri _
65 chi Pa¥ 0B mehisen ; Igan Yrouh
(P u%(qerilech.eTlglssboolV\t,eellsétfgq s§/o,ry, from

start to finish, of how Charlie makes his
cloak. It takes readers through the whole
year-long experience of sheering the
sheep, spinning the wool, weaving, and
finally sewing his own cloak.

”CHARLIE NEEDS
A CLOAK”

story and pictures by

Tomie dePaola

Charlie Needs a Cloak
wi | | c0Oome
Tomie dePaola / Aladdin

back in
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Children are surprised by how time
consuming it is to make a sweater from the
raw materials, when you can buy one so
easily at the store. | was able to get some
unwashed raw wool that was freshly
sheered and brought it to the classroom. It
was oily, soiled, and smelly. Not to be
wasted, we touched it, smelled it, and gave
the raw wool a good look before we
washed it in soapy lukewarm water. We
then dried it, carded it, and rolled it into felt
balls. This was such a precious time for
students, during which they were really

engaged in the activity and learned many
new words and phrases without being
forced to do so.

For older students, in their next lesson, |
expanded the experience to a talk about

ulb|e}

Japanese silk-thread making. We shared
ideas about silkworms and silk textiles that
are one of our traditional Japanese cultural
treasures. It is important to reflect on your
own culture through comparison with a
foreign culture. Sometimes it is surprising
to discover how much
our own culture. Foreign language learning
sometimes wakes us up to be more aware
of our own culture.

Some of the questions | asked during

these activitiessmellke?d
AHow does it feel ?20 @ Wl
it?0 AWhere do you thi
ADo you see sheep in J
you know that i s made
you feel a difference in the fabrics?0 1t is

better to ask questions that draw out your

studentsd previous knov

before simply giving them the information.
This pre-activity question and answer time
is also a good opportunity for peer learning.
Students learn more from each other. Then
comes the actual experience. During and
post-activity questions could be in their
native language, but it is good
encourage the students to answer them in
English. For older students, after several
practice, print out the
questions and have them write the
answers in full sentences.

to

rounds of oral

Unlike adult learners, young language
learners are not yet in control of their lives
and still have lots to learn in their own
language. Most young learners do not
have any particular need for learning a
foreign language, although some may be

under pressure from their parents or

-30 -
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school. Children need  stimulating
experiences to make them enthusiastic
about learning. School learning is

occasionally not so easy for kids as there
is often no chance for experiential learning
and the content can be very separate from
their real lives. It is much easier to learn
and internalize something new if we
approach it from a number of different
directions (Paul, 2003).

The next book is one that everyone can
enjoy, Pancakes for Breakfast (1978).
AThi s wor dl bosks follpnvs ¢he
trials of a little old lady who attempts to
make pancakes for her breakfast. The
optimistic determination of the woman and
the gentle humor of the illustrations make
this an appealing
(School Library Journal ).

QPNCAKE

FOR

BREAKFAST

TOMIE DePAOLA

Pancakes for Breakfast

Tomie dePaola / Turtleback Books

Pancakes

2 cups flour

2 teaspoons baking powder
3 tablespoons sugar

3 eggs

(1 teaspoon salt)

(3 tablespoons melted butter)

u

-31-

r

book

Column: McLellan

Cooking i s of

activities and if it is done the right way, it
can be a very rich learning environment. In
my class, as a pre-reading activity, |
introduced the three main ingredients: flour,
sugar, and baking powder. | had my
students feel and then taste each one of
them. Next, | introduced other ingredients
such as eggs and butter. We chanted the
names of all the ingredients while passing
them around. When reading a wordless
book, it is very important to introduce some

é’f the key words before reading.

one

Fortunately, although this book is wordless,
it does provide the recipe in the book,
which was very useful.

Students made up their own dialog for the
story or added onomatopoeic words and
phrases. Older students wrote their own
stories. In this case, | provided them with

nlo]e
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key sentences.

o G Pul
THE
POPCORN

The Popcorn Book
Tomie dePaola / Holiday House

Next is another eating-related picture book,
The Popcorn Book (1978). Popcorn is not

to see, hear, and smell the popcorn, or the
devils jumping up and down in the bag,
popping and chanti n g
out . o

Cooking and eating in class is always
special for the students, even it is
something very simple. This is also a good
time to discipline your students about
using English, and many of them will share
what they have experienced at home.
Whenever | introduce food items in class, |
takeoutmyfiFood FIl ower o

original version of the food pyramid) and
ask the students which category the food
we are going to eat belongs to. When it is
time to eat, of course we sit and put our
hands together or hold hands and say our

Afhot , hot

so popular in Japan, but it is a favorite
American snack. Reading this book to
children, we can share with them an

table grace. Learning does not happen
only through textbooks or drills.

experience of American life. Along with this
experience, the book is also a good source
of information on the history of popcorn,

Table Grace

Blessings on the blossom
Blessings on the fruit
Blessings on the leaf and stem
Blessings on the root
Blessings on our meal

telling us how it was cooked and eaten by
Native Americans. This history and other
scientific facts about popcorn, (eg. why
corn pops) might be something new even
to teachers. In my class, we began by
tasting unpopped popcorn. Children
shared their impressions and, as always,
this was a good time to introduce new
adjectives. Of course | told them about the
little devils that live in popcorn, and told
them that when the kernels are heated, the
little devils get so hot that they start
jumping around. | put some popcorn in a
brown paper bag, folded the top lightly, and
then microwaved it for 2 -3 minutes.

Although ELL students need controlled

Children gathered around the microwave
texts and

0.l 32
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learning is supported by many other
sources. Picture books provide a wide
range of information and expand
knowledge in an imaginative way that
supports their language learning. While
enjoying the story, children hear the
language of good writers. They are
exposed to rich vocabulary, and develop
l'iterary awareness,
This is the key skill for future reading and
comprehension of text.

dappy readi ngdz
*kkkk
Read with Me
ELL
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Nana Upstairs and Nana Downstairs |
(Goodnight)

Tomie dePaola / Putnam Juvenile

Nana Upstairs & Nana
Downstairso(1973)
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fiCharlie Needs a Cloak0

”CHARLIE NEEDS
A CLOAK”

story and pictures by

Tomie dePaola

Charlie Needs a Cloak

Tomie dePaola / Aladdin
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Paul

QPNCAKE

FOR

BREAKFAST

TOMIE DePAOLA

Pancakes for Breakfast

Tomie dePaola / Turtleback Books
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Tomie de Paola

THE
POPCORN

The Popcorn Book

Tomie dePaola / Holiday House
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ELL

Food Flower

» Happy Reading»
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The Teacheig File
o7 a 0
by Barbara Hoskins Sakamoto

like a personality test for teachers, since
we tend to teach to our own learning style.
Understanding our predominant style is a
step toward self-awareness. Comparing
and discussing results helps us become
familiar with potentially diverse teaching
iStyes Withip qureteam. If we understand
each ot her 6s strengths
we can do a better job of complementing
each other in lessons (rather than feeling

Putting the ATeamo
Team-Teaching Experience

The best part of team teaching (for me,
anyway) is working with another teacher

(or other teachers, depending on the size as _' f _ W_e ore trying to
of the team). Of <cour gpep(,)s'tei FIt'reoCt'sonS)i' %hperoer.atrea sne\{eralt 0
feel |l i ke youdre part f(r)eF Ie%rnlntg-gtygensq .teStSI' %ngn{e, bfjtetvc\éol i N

that | especially
businessballs.com

generally comes with time. However, when like ~are offered by

teachers work at multiple schools or with

. . . . [http://www.businessballs.com/vaklearning
multiple teachers, time is sometimes a

stylestest.htm and vaknlp.com

[http://www.vaknlp.com/vak.htm].

luxury in short supply. One easy way to get
to know your team members is to have
everyone take an online learning-styles

Once you feel like a team, the next step is
test. to look for teaching ideas suited to a team
approach. You may have a school

muclur{lclul%rq o]y textbook that takes. parf ?f 6 s

purposes
this decision out of your hands , but y o

Taking a learning-styles test and sharing
your results serves

vak learning style indicators (free self-test questionnaire)

visual

auditory

kinesthetic/physical

when operating new
1 | equipment for the first time I
prefer to

read the instructions

listen to or ask for an
explanation

have a go and learn by 'trial and
error'

2 when seeking travel
directions I..

look at a map

ask for spoken directions

follow my nose or maybe use a
compass

3 | when cooking a new dish I..

follow a recipe

call a friend for explanation

follow my instinct, tasting as I cook

4 to teach someone something
L.

write instructions

explain verbally

demonstrate and let them have a
go

5 | 1tend to say..

"T see what you mean"

"T hear what you are saying"

"T know how you feel"

6 | 1tend to say..

"show me"

"tell me"

"let me try"

7 | 1tend to say..

"watch how T do it"

"listen to me explain”

"you have a go"

8 complaining about faulty
goods I tend to..

write a letter

phone

go back to the store, or send the
faulty item to the head office

9 | I prefer these leisure activities

museums or galleries

music or conversation

physical activities or making things

when shopping generally I
10
tend to..

look and decide

discuss with shop staff

try on, handle or test

11 | choosing a holiday I..

read the brochures

listen to recommendations

imagine the experience

12 | choosing a new car I..

read the reviews

discuss with friends

test-drive what you fancy

M0
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still want to customize your instruction to with explanations in both English and
suit the needs, learning styles, and Japanese.
dynamics of individual classes. An
excellent place to start gathering ideas for
team teaching in elementary classrooms is
on the Japan Exchange and Teaching
Programme (JET) website
[http://www.jetprogramme.org/].

Their Resource Materials and Teaching
Handbook

[http://www.jetprogramme.org/documents/
pubs/10RMTH.pdf] provides a nice
overview of what team teaching looks like
at many elementary schools in Japan, and
includes a selection of classroom-tested
activities to get you started. Englipedia
[http://jhsenglipediaproject.com] includes
an extensive collection of activity ideas,
organized by age or grade level and topic,

Eventually, youdll prob
team needs to create original materials.
Teachers, especially teachers of young
learners, have an almost limitless need for
picturesd for teaching vocabulary, for

activities, and for projects.
Images4Education
[http://www.flickr.com/groups/images4educ
ation/] began as a Flickr group for a
TESOL online workshop, but now includes
over 350 teachers around the world,
sharing photos in a group pool. Teachers
are welcome to use the photos without
joining the group. For example, a search

withinthepool for #Afoodo r e
of pictures tagged with this label &
everything from restaurant meals, to

[C -
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international foods, to school lunches. The
photos are mostly licensed under Creative
Commons, allowing teachers to freely use
and share the items (with attribution, which
is good manners as well as being part of
the CC license).

Microsoft.com
[http://office.microsoft.com/en-us/images/]
is an often overlooked source for free,
professional-quality images. You can look
within categories (animal, food,
transportation, etc.) and specify that you
want only illustrations, or only photos, or
only animations, or you can search for a
specific type of picture (zebra, spaghetti,
motorcycle, etc.).

Recent research suggests that the single
strongest motivator for children learning
English in elementary schools is an
interest in foreign countries and people
(Carreira, forthcoming). Why not introduce
your students to the world by using
materials created by other students?

Greetings from the World

[http://greetingsfromtheworld.wikispaces.c
om/] was started by a teacher in Croatia as
a way for her students to share information
about their country and learn about other
countries. The wiki has grown into a
treasure trove of student-made digital
posters (glogs) about schools, hometowns,

0e/35242396/YL] is another wiki that
showcases projects created by students at
high schools in Turkey and Portugal,
related to special days. Even though the
students are older learners, some of the
projects (especially for Halloween and
Earth Day) would be accessible for older
elementary students, and offer students a
chance to see how familiar holidays look in
other countries.

One challenge for teachers is organizing
materials and lessons so that they can be
shared. Google Docs is an easy, free way
to collaborate and share lesson plans and
materials
[http://www.google.com/educators/p _docs.
html]. You and your team can work on the
same lesson plan at your own convenience,
since the document is online (rather than
at the school ) . I t 6s
combining multiple drafts of lesson or
activity ideas, and you can keep the
documents private, if you wish. Google has
a YouTube channel with video tutorials to
get you started:
[http://www.youtube.com/docs]

Consider sharing your finished activity
ideas on a wiki, so that other teachers can
benefit from your experience. Wikis are
free, easily edited websites. Greetings
from the World and

CeleerPqEndM)(/eDdng‘tallyda(r)e r‘%woo texanpque%

countries, and cul tur es.

access to the Internet in your classroom,
you can print the posters and use them as
classroom handouts or as prompts for your
students to create their own posters.

Celebr8UandMeDigitally
[http://technology4kids.pbworks.com/w/pa

el

of teachers using wikis for collaborative
teaching, but other teachers use wikis as a
free and convenient way to store (and
share) activities and resources.
Technology4Kids
[http://technology4kids.pbworks.com] is a
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collection of technology tools for teachers
of young learners, edited by a teacher in
Germany and another in Turkey. TVO
[http://tvo.wikispaces.com/] is an online
space that teachers in Turkey use to share
resources, professional development
information, and lesson ideas. My own wiki,
Teaching Village
[http://teachingvillage.wikispaces.com] is
where | store links to tools, teaching
resources, and readings. Ifth ey 6 r € 0 n | busiressballs.com

candt forget where | ghitp://wwivdusinessballs.candvakleao n
my freference shelf o prapgstylesiestihtm]|  fakmpdcom i nk s
to reading material | found useful as | was [http://www.vaknlp.com/vak.htm].

writing this column about team teaching!

*kkkk

JET the Japan Exchange
and Teaching Programme
[http://www.]etprogramme.org/]

Resource Materials and Teaching
Handbook
[http://www.]etprogramme.org/docum
ents/pubs/10RMTH.pdf]

Englipedia
[http://jhsenglipediaproject.com]

L o]



http://tvo.wikispaces.com/
http://teachingvillage.wikispaces.com/
http://www.businessballs.com/vaklearningstylestest.htm
http://www.businessballs.com/vaklearningstylestest.htm
http://www.vaknlp.com/vak.htm
http://www.jetprogramme.org/
http://www.jetprogramme.org/documents/pubs/10RMTH.pdf
http://www.jetprogramme.org/documents/pubs/10RMTH.pdf
http://jhsenglipediaproject.com/

Column: Sakamoto

350

food

Images4Education
[http://www.flickr.com/groups/images

4education/] TESOL

[http://office.microsoft.com/en-us/ima

ges/]

-
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( glogs

Celebr8UandMeDigitally
[http://technology4kids.pbworks.com/w/p
age/35242396/YL]

Carreira, forthcoming

Greetings from the World
[http://greetingsfromtheworld.wikispa

ces.com/]

& Join this Wiki
™ Recent Changes

& Manage Wiki

Search =3

Home

All about us

Awards

Glog about Brazil

Glog Spanish Spoken Here
Glogs about 21 countries
where Spanish is spoken
Glogs about 27 states from
Brazil

Glogs about Argentina
Glogs about Australia
Glogs about culture, history
, music from Brasil

Glogs about North Carolina,
UsA

Glogs about Singapore
Gloas about Spanish

Google

barbsaka - " My Wikis - B - My Account - Help - Sign Out -

Glogs about Australia  Page - Discussion History Notify Me @ PROTECTED

Brisbane by Eric

Brisbane by Joon i i
Bpsbar by Hem Uluru by Ewan Gold Coast by Fletcher



http://greetingsfromtheworld.wikispaces.com/
http://greetingsfromtheworld.wikispaces.com/
http://technology4kids.pbworks.com/w/page/35242396/YL
http://technology4kids.pbworks.com/w/page/35242396/YL

Column: Sakamoto

[http://www.google.com/educators/p

docs.html]
Technology4Kids
[http://technology4kids.pbworks.com]
TVO [http://tvo.wikispaces.com/]
Google
Teaching Village
[http://www.youtube.com/docs] [http://teachingvillage.wikispaces.co
m]
Greetings
from the World
Celebr8UandMeDigitally Hazuki Togo
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Officer Reports

Jane Takizawa i Coordinator

Although Ién usually good at reading maps,
for some reason | couldnd figure out how to
get to WINC, the site of the 2010 JALT
conference, from the station. | started walking
in the general direction, and when | thought |
was getting close, | asked a pedestrian for
the exact location. fiGo straight down this
street and turn right at the second light.0
Obediently, | followed the directions, but upon
turning at the light | was met with a sea of
small shops and restaurants i nothing looked
like a convention center.

Next, | asked someone working in a parking
garage. Again, the explanation was simple
enough i | could find it on the other side of
the building across the street. But alas,
rounding the second corner, WINC was
nowhere to be seen. Exasperated, | decided
to walk to a main road, and look for a reliable
person to help me. By chance, | arrived at the
hotel | was to stay in. As | walked up to the
front desk and asked about WINC, a fellow
JALTer appeared and said, fi&ve just come
from there. Here& how to get there,0 and
within minutes | was on the elevator on my
way to the registration desk.

This experience reminded me of some of the
stories Iwe heard from elementary school
teachers. They have to introduce English in
their classrooms, but they doné know what to
do exactly, yet they are not hopeless at
teaching. They&e taught unfamiliar things in
the past. Now, however, as they look for
guidance in teaching English, they might find
a website or some flashcards, which are

TCd

helpful somewhat, but dond provide enough
information to get them to where they want to
be. Then they meet a teacher who has fheen
there,0 and at last they can obtain the best
directions for getting to where they want to

go.

It is my hope that as we start the new year
with the challenges it brings, that we will be
able to help each other in our common goal
of improving our teaching of children. And |
look forward to working with all of you again
this year in my capacity as coordinator.

Jane Takizawa
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Call for Contributions

WINC Work Industry New Business
Culture

" Jane Takizawa
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Call for Contributions

The TC SIG is now looking for content for Volume 13 of the TLC. If you have an interest in
writing for us, please take a look at the submission guidelines at the back of the TLC. We are
looking forward to receiving your submissions.

*kkkkkkkkkkkkkk

Translators Sought
Would you like to be a translator?

Volunteer translators are needed to translate between English and Japanese for the /TLC/
and the TC SIG website. All translations will be peer checked to ensure that the best possible
translations appear. Translation work on the /TLC/ is usually required during a 1-month
period on a quarterly basis, so it would suit people who are looking to get their feet wet!
Translation for the website is ongoing.

Persons interested should contact the TLC publications chair at<publications@tcsig.jalt.org>

*kkkk

TLC (

TLC <publications@tcsig.jalt.org>

*kkkkhkkhkkhkkkhkkkx

Uil 4o


mailto:publications@tcsig.jalt.org
mailto:publications@tcsig.jalt.org

TLC V16 Number 1 Spring 2011

Theme: English in the Elementary Schools

Copy Date for Writers/Officers 20 April 11
Copy to Proofreaders 04 May 11
Copy Date for Translators 18 May 11
Copy Date for Advertisers 18 May 11
Copy to the Printer 02 June 11
Publication Date 15 June 11
P R\YS)§
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TLC V16 Number 2 Summer 2011
Theme: Using Textbooks Effectively

Copy Date for Writers/Officers 20 June 11
Copy to Proofreaders 03 July 11
Copy Date for Translators 17 July 11
Copy Date for Advertisers 17 July 11
Copy to the Printer 01 August 11
Publication Date 15 August 11
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Contact us

Wallel Jou [ve fo comieeh vs?

Contact Details:

Columnists:
Coordinator: coordinator@tcsig.jalt.org AVhat Can | Do on Monday?0
Membership: membership@tcsig.jalt.org yuco@tcsia.jalt.org
Program Chair: program@tcsig.jalt.org Ain Mari@ Worldo
Publicity/Chair: publicity@tcsig.jalt.org mari@tcsig.jalt.org
Publications Chair:  publications@tcsig.jalt.org fLet® Play a Gameo
Treasurer: treasurer@tcsig.jalt.org aleda@tcsig.jalt.org
TLC Editor: editor@tcsig.jalt.org fRead with Meo
Web Master: webmaster@tcsig.jalt.org naoko@tcsig.jalt.org
Proof Reading: aleda@tcsig.jalt.org Arhe Teacher® Fileo
barbara@tcsig.jalt.org
AEnglish in EIl ementar

ann@tcsig.jalt.org

We especially want to thank the translators for this issue: Hitoshi Takizawa, Ito Masako,
Yuko Kikuchi, Megumi Takemura, Hazuki Togo, and the Japanese proof reader, Naoko
McLellan.

Would you like to become more involved
with the SIG?

| f you would then here are

Join our mailing list: <groups.yahoo.com/group/tcsig>

Stand for election as an officer i Nominations are open until JALT Junior.

Are you interested in helping to edit or proofread the Newsletter or work on the website?
Contact Jane, the Coordinator: <coordinator@tcsig.jalt.org>

Would you like to write for the TLC? Send your proposal to the editor: <editor@tcsig.jalt.org>.

Do you want to present around Japan!? Contact the Program Chair, for more information and
help: <program@tcsig.jalt.org>.

Help the TC SIG Grow! Tell friends and colleagues about us. Encourage them to join or
subscribe!

AND IF YOU HAVE OPINIONS, CONCERNS, or QUESTIONS please let us know!
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Submission Guidelines

Submissions are welcome in English or Japanese in the
following categories: Features, Mini Articles, Lesson Plans,
What Can | Do Monday (activities).

Here are the guidelines:

Features:

1500-3000 words. Ideally should include references.

Mini Articles:

Maximum 500 words on the theme of the issue. Should

include a practical idea that can be used by teachers or

that poses a question to get teachers to re-evaluate their
teaching methods.

Lesson Plans:

Maximum 1500 words. Explanation of activities should be

included.

What Can | Do Monday?

Maximum 750 words. Should include a summary using the

following categories: Activity Name,

Language Focus, Aim, Materials, Time, Class size, Energy

level (see the column for examples).

Format for Submissions

All submissions should be sent in attached documents. We
prefer plain text files or Microsoft Word.

All text should be aligned left. Spacing for paragraphs
should be set to zero (in MSWord you can set the
paragraph spacing by selecting paragraph on the
pull-down format menu).

Please separate paragraphs by using a single return
between each paragraph.

Between sentences use a single space (traditionally two
spaces were used with typewriters, but please, please
use just a single space).

Avoid indenting, especially the first line of paragraphs (in
MSWord you can set the paragraph spacing by
selecting paragraph on the pull-down format menu).

Limit formatting of the document to the use of bold and
italics. Avoid bulleted or numbered lists (in MSWord
you can set bulleted and numbered lists to none by
selecting bullets and numbering on the format
pull-down menu). If a particular format is desired
please write notes (e.g. fplace the following text in a
box0).

The less formatting, the better.

PLEASE SEND all submissions and inquiries about

submissions by email to the editor:

<editor@tcsig.jalt.org>

We look forward to hearing from you.

1500 3000 3000 6000
500 1000
1500 3000
750 1500
MS Word
0
Enter Return 1
1
1
2
<editor@tcsig.jalt.org E
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